
 

 

 

 

   

 

Pupil Premium Strategy Statement  

Great Malvern Primary School 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 

year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 323 

Proportion (%) of pupil premium eligible pupils 58% 

Period planned for Dec 2024 to Dec 2027 

Date this statement was published Dec 2024 

Date on which it will be reviewed Dec 2025 

Statement authorised by Sarah Green 

Pupil premium lead Emma Grace 

Governor / Trustee lead Gill Rhymer 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £298,000 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£298,000 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Great Malvern Primary School, we believe that every child can and should thrive and achieve 

to the best of their potential. EEF Guide to Pupil Premium states: 

 

Closing the attainment gap between disadvantaged children and their peers is the greatest 

challenge facing English schools. The gap is stubborn because its causes are entrenched and 

complex, and most lie beyond the control of schools and educators.  

 

At Great Malvern, 58% of our pupils are in receipt of Pupil Premium. The national average is 

around 25%. This means our school is significantly above the average proportion of Pupil 

Premium children. Our school catchment draws from households between the lowest 10% and 

lowest 50% of most deprived households in England. 

 

This strategy identifies what we intend to do to have impact upon the areas that we can change 

and improve for our disadvantaged children which will also improve provision for their peers.  

 

It is our intention that through the spending of pupil premium funds will impact and raise 

attainment and progress for all pupils. The EEF states: 

...many of the most effective ways to do this – including the quality of teaching- will also benefit 

other groups...  

 

At Great Malvern, there is a shared commitment to challenging the barriers of disadvantage to 

children’s learning and a drive to instil ambition, determination and curiosity.  

 

Key areas of focus and development sit in the broader categories of: 

Learning Behaviours 

Assessment for Learning 

Pupil Progress 

 

 

 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Internal analysis shows that progress and attainment data for disadvantaged 
children is low and not yet in line with non-disadvantaged peers. 

2 Current EYFS cohort are presenting with speech, language and communication 
needs and very low baselines in reading and writing. This profile presents a 
challenge to being ready to progress in KS1.  

3 Internal and external monitoring has shown that many children have limited 
reading skills which impacts progress across the curriculum.  

4 Many children have limited oracy and vocabulary skills which has a negative 
impact on learning across the curriculum.  

5 To be ready for learning, some children need emotional and social support. 

6 Attendance and punctuality are limiting factors for a number of families. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan 

(December 2027), and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment for disadvantaged 
children in Reading, Writing and Maths. 

• Individual targets are met at end of year 

• Some children are working just below age related 
expectations. These children need to be brought 
back on track quickly through accelerated 
progress so they are better able to meet end of key 
stage expectations 

• Attainment is in line with peers 

• Evidence in books shows progress over time 

• Targeted interventions to close specific gaps 

Speech and language needs in EYFS 
identified early and met through 
universal or targeted support to improve 
vocabulary and concept knowledge.  

• Early intervention to address barriers 

• Targeted intervention to address vocabulary and 
concept barriers 

• Increased opportunities for vocabulary and 
concept development in the curriculum provision 

• Improved vocabulary and conceptual knowledge 

• Universal strategies evidenced in the classroom to 
support vocabulary and concept development. 

 

Improved writing outcomes for 
disadvantaged children in EYFS. 

• Accelerated progress for children especially those 
with the lowest baselines 

• Consistent quality provision for writing in EYFS 
curriculum 
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Improved reading outcomes for 
disadvantaged children in EYFS.  

• Quality provision in phonics teaching using RWI 
program 

• Frequent assessment to track progress in phonics 

• Targeted intervention to secure sound knowledge 
and be ready to progress in Reception 

Increased attainment in reading 
through improving phonic knowledge, 
comprehension and reading fluency.  

• Quality provision in phonics teaching in Y1 and Y2  

• Quality provision in phonics intervention and 
support for early readers in KS2. 

• Quality provision in teaching reading strategies in 
KS2 driven by high quality texts and including 
strategies to develop fluency and comprehension 

• Reading profiles of early readers established so 
that support can be targeted  

• Pupil progress meetings include focus on early 
readers while we are addressing historic gaps 

 

Oracy opportunities are planned 
across the curriculum 

• Vocabulary is strategically taught to support 
learning across the curriculum 

• Sentence stems are used to support exploratory 
and presentational talk in the curriculum 

• Oral rehearsal strategies are used to support 
writing 

• Children use well-chosen and technical 
vocabulary in their talk and writing 

• Children can link to, add to, build upon and 
challenge ideas in class discussions.  

Children who are vulnerable are 
supported, regulated and able to 
engage with their learning.  

• A graduated response to understanding the 
needs of school’s most vulnerable learners is 
established. 

• Strategic interventions are in place for children 
and families 

• Interventions and support are in place for children 
who are not successfully accessing learning in 
order to address and reduce barriers to learning  

• Professional development supports teachers in 
identifying needs and deploying effective 
strategies to support need 

• Families engage and work with school  

Absence for disadvantaged children 
improves and persistent absence 
reduced significantly.  

• Attendance is in line with peers who are not 
disadvantaged 

• Persistent absence is reduced by 10% 

• Increased number of families engage with school 
to improve attendance 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Extensive CPD offer which develops 
quality first teaching across the school. 
To include: 

• Quality interactions in the Early 
years 

• Executive function and application 
in classroom provision 

• Feedback and assessment for 
learning for positive leaning 
behaviours 

• Reading strategies for fluency and 
comprehension 

• Better Reading  

• Sounds and Syllables spelling 
program 

• Mastery in maths, including 
problem solving and  

• Oracy using Voice 21 materials 

• Developing early writing – Drawing 
Club and Story Dough 

• Learning outside the classroom 

• Teaching children to listen  

• Understanding the graduated 
response for children with SEND 

• Trust support through Director of 
Learning and school to school 
support 

• DHT time to model and mentor 
alongside teachers and TAs 

The EEF Pupil premium guide states that 

improving quality first teaching should be 

the first priority. 

 

The carefully chosen CPD focuses on 

areas identified as needing rapid change. 

Essentially the need to make rapid 

improvement to the quality of early 

reading and reading strategies is 

supported by EEF- 

Phonics improves the accuracy of the 

child’s reading but not necessarily their 

comprehension. It is important that 

children are successful in making 

progress in all aspects of reading 

including comprehension, the 

development of vocabulary and spelling, 

which should also be taught explicitly. 
 

 

 

 

1 2 3 4 5 6 

Early years specialist to work with 
Nursery and EYFS teams to review and 
improve provision. 
Includes: 

• Curriculum provision 

• Learning environments inside and 
out 

EEF Improving the quality of early education 

matters: it’s positive for every child, and especially 

important for socio-economically disadvantaged 

children. 

In fact, research evidence tells us that high-quality 

early education is one of the best ways to ensure 

that children can thrive and succeed in school and 

beyond, regardless of their background. 

 
Improving and enhancing the provision for our 
youngest members of school is essential if we 
are to narrow the gap between disadvantaged 
children and their peers.  The national context 

1 2 5 
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stated in the Education Policy Institute (EPI) 
report that by the end of the Reception year, 
children who are experiencing disadvantage 
are, on average, 4.6 months behind other 
children in their learning 
 
 

 

Reading Development 

• Release time for Reading and 
Early Reading leads to provide 
frequent feedback and training to 
ensure quality provision. This 
ensures fidelity to the scheme 
(RWI) 

• Research project (EEF led) 
release time for 2x staff to  

• Reading profiles of early readers 
completed to ensure matched 
provision 

• Develop library provision to 
support reading in the curriculum, 
children’s access to quality books 

• Library specialist to develop 
culture of reading across school 
 

 

Recent published material states: 

There is more to learning to read then the simplistic 

skill of being able to sound out and break down 

words; but rather we develop communication and 

language skills, comprehension and a love for 

learning reading and books. This was emphasised by 

‘The Simple View of Reading’ that demonstrates that 

“both word recognition processes and language 

comprehension need to be developed as children 

become readers” (Neaum 2021) 

EEf findings state: 

Phonics has a positive impact overall (+5 

months) with very extensive evidence and is an 

important component in the development of 

early reading skills, particularly for children 

from disadvantaged backgrounds. 

 

 

1 2 3 4 

Release time for Teaching Assistants 
to attend training at least four times 
each half term. Led by SLT 
 

A not insignificant proportion of our budget is 
allocated to having teaching assistants in each 
class in afternoons as well as mornings. 
As a school we ensure that all children are 
taught by a teacher and train our teaching 
assistants to provide high quality and 
consistent support for those children who 
require additional teaching. Evidence from 
EEF states: 

Providing training to the staff that deliver small 

group support is likely to increase impact  

...and  

Additional small group support can be 

effectively targeted at pupils from 

disadvantaged backgrounds and should be 

considered as part of a school’s pupil premium 

strategy. 

 

1 2 3 4  

Oracy language development. At 
whole class level, emphasise the 
importance of spoken language and 
verbal interaction in the classroom.  
CPD includes: 

• extending pupils’ spoken 

vocabulary 

• structured questioning to 

develop reading 

comprehension 

Evidence shows high impact return for 
investing in oral language development.  
EEF states:  
Training can support adults to ensure 
they model and develop pupil’s oral 
language skills and vocabulary 
development.  

1 3 4 

https://epi.org.uk/publications-and-research/annual-report-2024/
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• the use of purposeful, 

curriculum-focused, dialogue 

and interaction. 

• Listening project 

• Word Aware and Concept Cat 

taught in EYFS 

 

 

Release time for teachers to work with 
subject leads to develop high quality 
planning in core and foundation 
subjects.   

Sequences to include: 

• Retrieval and review opportunities 

• Assessment for learning  

• Authentic oracy opportunities and 

sentence stems 

• Specific vocabulary  

• Spike curiosity 

• Build upon prior experience and 

extend knowledge, skills and 

understanding 

• High quality text driven 

Using the expertise of senior leaders and 
subject leads in planning discussions 
ensures consistency and commitment to 
applying agreed school strategies for 
high quality teaching and learning 
provision.  

This builds upon the quality first evidence 
base.  

1  2 3 4  

Cost: £86 000 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Interventions delivered by teaching 

assistants to support progress and 

attainment.  

To include: 

• One to one reading with early 
readers 

• Phonic intervention 

• Better reading 

• Writing conferencing (to 
supplement in lesson feedback) 

• Responsive teaching 

• Precision Teach with specific target 

• Pre teaching including vocabulary 

• Maths Mastery in Number 

Typically, evidence suggests that a ten-
week cycle of intervention provides impact 
on progress. 
EEF states: 

... is most likely to be effective if it is targeted at 

pupils’ specific needs. Diagnostic assessment 

can be used to assess the best way to target 

support. 

Baseline and exit data provides evidence of 

impact. 

We are committed to this statement by EEF in 

the learning and teaching toolkit: 

‘Access to high quality teaching is the most 

important lever schools have to improve 

outcomes for their pupils. It is particularly 

important to ensure that when pupils are 

receiving support from a teaching assistant. 

1, 
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This supplements teaching but does not reduce 

the amount of high-quality interactions they 

have with their classroom teacher both in and 

out of class.’ 

Speech and Language Specific 
interventions to address needs. 

• Specialist trained SaLT therapist 
to deliver targeted support. 

• Speech and language SLA 

• Assessment tool – Language Link 
 
 

One-to-one tuition is highlighted by the EEF as 

having a significant positive impact on pupil 

attainment (+5 months).  

We follow the EEF recommendations, 

particularly, “’or one to one tuition led by 

teaching assistants, interventions are likely to 

be particularly beneficial when the teaching 

assistants are experienced.’ 

 

Our rationale for a dedicated SaLT provider in 

school is based on patterns and evidence in 

early baselines in Reception. Specific reference 

in EEF which summarises: 

Some pupils may struggle specifically with 

spoken language. Schools should consider how 

they will identify pupils that need additional 

support around oral language and articulation. 

 

Cost: £97 000 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Child support worker Trauma Informed 
Trained Adult Non class based.  

• Graduated response for social, 
emotional and behavioural needs 

• Strategic interventions for children with 
trauma, social, behaviour, emotional 
needs 

• Responsive input for children who hit 
crisis 

• Works closely with safeguarding and 
SLT teams 

• Modelling of interactions and behaviour 
management strategies in class. 

• Runs mental health and inclusive 
initiatives across school 

• DDSL 

EEF offers this definition od Social and Emotional 
Learning which is helpful context: 

Social and emotional learning (SEL) interventions 

seek to improve pupils’ decision-making skills, 

interaction with others and their self-management 

of emotions, rather than focusing directly on the 

academic or cognitive elements of learning. 

SEL interventions might focus on the ways in 

which students work with (and alongside) their 

peers, teachers, family or community. 

We need our children to be ready, steady and 
available for learning.  

5 6 

Develop Family and Child Liaison officer 

• Attendance Officer 

Advice from EEF: 

Schools should consider the appropriate 
combination of behaviour approaches to reduce 
overall disruption and provide tailored support 
where required.  

1 5 6  
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• Works closely with EWO.SLT, 
safeguarding team, SENDCo and 
Trauma informed lead.  

• Provides School Early Help through 
Support Plans with families in need 

• Liaises with community-based support 
groups to support economic, parenting 
and emotional well-being of families 
(Community Kitchen, local parenting 
groups for example) 

Through providing a dedicated member of staff, 
our approaches can be flexible and matched to 
need.  

Team around attendance to tackle 
entrenched issues around punctuality, 
absence and persistent absence.  

Attendance Team: 

• Attendance Officer 

• Attendance Lead (DHT) 

• EWO (MET SLA) 

• Breakfast Club- to support punctuality 
for some families 

 

 

DfE: 

The higher the overall absence rate across Key 

Stage (KS) 2 and KS4, the lower the likely level 

of attainment at the end of KS2 and KS4 (DfE, 

2016) The links between attendance and 

achievement are strong Pupils with persistent 

absence are less likely to attain at school and 

stay in education after the age of 16 years 

 

We take our role in promoting good attendance 

very seriously and are not put off by the 

resistance we might meet while pursuing these 

improvements.  

1 5 6 

Learning opportunities to inspire, build 
emotional and physical resilience and take 
learning beyond the classroom. 

• Progression of residential experiences 
built into KS2 

• Learning outside the classroom 
progression established in all phases. 

• Trips, visits and visitors are planned 
into the curriculum and are subsidised 
for our disadvantaged learners. We 
also recognise that many of our 
families have economic challenges but 
are not in receipt of benefits. We aim 
to reduce the costs of all trips to 
support inclusion.  

• Forest School Lead in place. All year 
groups access Forest School in 
rotation.  

 

We are committed to providing enhanced 
provision across our curriculum to supplement 
life experiences, where families do not have 
capacity to provide them. 

 

The evidence in the Toolkit is primarily focused 

on academic outcomes. There is a wider 

evidence base indicating that outdoor adventure 

learning may have positive impacts on other 

outcomes such as self-efficacy, motivation and 

teamwork. Outdoor adventure learning may play 

an important part of the wider school experience, 

regardless of any impact on academic outcomes. 

(EEF) 

 

1 4 5 6 

Cost: £ 115 000   

 

Total budgeted cost: £86 000 + £97 000 + £115 000= £298 000 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

• Review is on website  

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

Phonics  Read Write Inc 

  

 

 

 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

N/A 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

 


	Pupil Premium Strategy Statement
	School overview
	Funding overview

	Part A: Pupil premium strategy plan
	Statement of intent
	Challenges
	Intended outcomes
	Activity in this academic year
	Teaching (for example, CPD, recruitment and retention)
	Targeted academic support (for example, tutoring, one-to-one support, structured interventions)
	Wider strategies (for example, related to attendance, behaviour, wellbeing)


	Part B: Review of the previous academic year
	Outcomes for disadvantaged pupils
	Externally provided programmes
	Service pupil premium funding (optional)

	Further information (optional)

